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 I. See Cover Sheet 

II. Executive Summary 
 
The purpose of the North Carolina State Improvement Project is to establish and implement 
a comprehensive system of personnel development and program support services to 
significantly improve the performance and success of students with disabilities in North 
Carolina.  Below is a summary of the project activities and progress toward attainment of 
the four major goals through April 30, 2003. 
 
1. Improve Basic Skills Performance for Students with Disabilities 
 
Significant progress toward attainment of Goal 1 has been made.  During the first year of 
the project ten Best Practice Centers were established and extensive “research to practice” 
training was conducted.  Data has been collected that demonstrates significant progress in 
the development of model instructional procedures and expertise across the Centers.  
During the second year of the project the project focused on developing the capacity of the 
Centers to provide teacher and leadership training and as well as ability to demonstrate the 
model instructional approaches.  The purpose of these efforts was to facilitate the adoption 
of the model instructional approaches throughout the school districts in North Carolina.   
 
The third year of the project has concentrated on “scaling up” or substantially increasing the 
number of students receiving scientifically based instruction in reading and mathematics as well 
demonstrating improved behaviors.  The project expansion has been accomplished by 
“growing” the NC SIP Network.  The Network now includes six Reading Best Practice Centers, 
twenty school districts with Reading Programs, seven Early Childhood Literacy Programs, one 
Positive Behaviors Supports Best Practice Center, nine school districts with NC SIP Positive 
Behavior Supports Programs, one Mathematics Best Practice Center, and one Literacy and 
Communications Best Practice Center for Students with Severe Disabilities. 
 
The efforts in measuring the impact of the NC SIP project on the performance of students 
with disabilities indicate that a large percentage of the students receiving model instruction 
are improving their basic skills at a much faster rate than student with disabilities across 
the state. 
 

 2. Increase The Percentage of Qualified Teachers of Students with Disabilities  
 
Strategies to increase the percentage of qualified teachers of students with disabilities in North 
Carolina schools include;(a) establishing a recruitment plan and websites, (b) providing research 
to practice training in teaching reading, mathematics and positive behavior support, (c) 
providing training stipends for teacher preparation, and (c) aligning teacher training and 
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licensing systems with the goals and standards established by the North Carolina State 
Improvement Project. 
 
The “scaling up” highlights of these strategies include the training of new trainers in the 
regional training and demonstration centers; providing research to practice training in 
teaching reading for the teaching staff of twenty new NC SIP school-based programs; and 
significantly increasing the number of teachers receiving certification training through on-
line courses.  The continuation of efforts in restructuring the teacher licensing and teacher 
education system has developed into a major strategy for assuring statewide impact of the 
NC SIP project. The North Carolina State Board of Education has approved the new 
licensing structure and standards and significant progress has been made toward 
establishing an explicit outcomes- based process for evaluation of new teacher 
competencies as a required component of the licensing approval process.  
 
3. Increase Graduation Rates and Decrease Drop-Out Rates of Students with Disabilities 
 
The strategies implemented under goals 1 and 2 are also the strategies that are used to 
attain Goal 3.  Improvement of student achievement brought about by high quality teacher 
instruction leads to higher student performance and motivation to stay in school. There has 
been a substantial reduction in the number of students with disabilities who are dropping 
out of school in the school districts in which the NC SIP projects are located.  
 
4. Improve Parent Satisfaction and Support School Services.  
 
During the third project year two major strategies were employed to address the three objectives 
under Goal 4; (a) a comprehensive program of activities implemented by the North Carolina 
Exceptional Children’s Assistance Center, and (b) the development and implementation of 
procedures to document parent involvement activities and to collect data to measure parent 
satisfaction across the NC SIP network of school programs.  As a result of these activities two 
major accomplishments were achieved.  First, the NC SIP project continues to provide project 
and statewide assistance to parents through the services of the Exceptional Children’s 
Assistance Center reaching thousands of parents and teachers each year.  Second, the parent 
satisfaction evaluation system has been developed and implemented.  
 
III. Project Status 
   
This report assumes that the readers are familiar with the project activities and accomplishments 
during the first two years of the project.  The report is organized around the goals and objectives 
of the approved project plan.  Each of the project’s goals and the objectives associated with the 
goal are presented and then followed by (a) the strategies associated with each objective, (b) a 
discussion of the project activities with emphasis on the third year activities; (c) 
accomplishments and outcomes associated with the objective and (d) a statement indicating the 
extent to which the objective has been attained.  
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Goal 1: Improve Basic Skills Performance of Students with Disabilities 
 
Objective 1.1: Improve teacher’s instructional skills in reading, writing, and 
mathematics through the use of intensive and explicit multi-sensory teaching 
strategies. 
    
Objective 1.1 – Project Strategies in Approved Application 
 
Second and Third Year Strategies 
 
Strategy 5. Training of LEA trainers and teacher education faculties. 
Strategy 6. Training of pre-service special education teachers in university training programs. 
Strategy 7. Training of special education teachers through LEA staff development programs.  
Strategy 8. Evaluate effectiveness of Objective 1.1 strategies and activities. 
 
Objective 1.1 - Description of Project Activities 
 
Summary of First and Second Year Activities 
 
In its first year, the major efforts of the North Carolina State Improvement Project (NC SIP)  
involved (1) establishing the project’s administration, management and communication 
system, (2) creation of the UNC Network Coordination Center to provide training, technical 
assistance and evaluation services, and (3) establishment of a network of ten Best Practices 
Centers located strategically across the state of North Carolina.  

 
During the second year, NC SIP focused on activities that included (1) Research to Practice 
Foundation training for the staff in the Best Practice Centers, (2) training the Best Practice 
Centers’ staff as trainers to deliver Research to Practice Foundation training to school 
districts in their regions of the state, (3) technical assistance to the Best Practice Centers in 
the development of an effective program plan, and management system (3) development of 
a classroom instruction fidelity system to assure effective instructional implementation in 
the classroom, (4) development of program and student progress evaluation systems for the 
regional Best Practice Centers, (5)  integration and support of a series of online courses 
leading to certification, and (6) initiation of a process for restructuring the special education 
teacher licensing system in North Carolina. 
 
Third Year Activities 
 
A great deal of progress has been made during the third year of the project.  The project has 
focused on “scaling up” its efforts to improve (a) teacher quality, and (b) academic and social 
progress of students with disabilities, particularly in the basic academic skill areas of reading 
and mathematics, and improvement in the demonstration of positive behaviors in students with 
disabilities.  Accordingly, the project has focused on increasing the number of teachers 
receiving NC SIP research to practice training in reading, mathematics and positive behavior 
supports and increasing the number of school districts adopting instructional models and 
approaches that reflects the instructional and behavioral principles identified as effective in 
improving the academic and social performance of students with disabilities. 
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To facilitate NC SIPs efforts to impact on more school districts, more teachers and more 
students, the following strategies were employed during the third year of the project: 
 

A. Best Practice Centers that demonstrated high levels of competencies have been 
approved to provide regional Research to Practice Foundation Training for staff in other 
school districts in their region.  

B. NC SIP Programs were established in twenty school districts across the state and 
training was provided for staff of the programs. 

C. A web based system for Research to Practice Foundation training was developed and 
used for training. 

D. NC SIP provided leadership for the NC DPI and the UNC teacher education programs in 
the development of a restructured teacher licensing system in special education.  The 
licensing system reflects the NC SIP research supported standards and has been 
approved by the North Carolina State Board of Education. 

 
As a result of these efforts, the overall configuration of the NC SIP network has expanded as 
can be seen below.  The Network now includes six Reading Best Practice Centers, twenty 
school districts with Reading Programs, seven Early Childhood Literacy Programs, one Positive 
Behaviors Supports Best Practice Center, nine school districts with NC SIP Positive Behavior 
Supports Programs (only five are included on the network map below), one Mathematics Best 
Practice Center, and one Literacy and Communications Best Practice Center for Students with 
Severe Disabilities (not included on the Network map below). 
 

The NC SIP Best Practices Network  
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Below, the NC SIP activities in pursuit of Objective 1.1 will be discussed in more detail 
across the three major components of the project. 
 
IMPROVING READING AND WRITING INSTRUCTION AND STUDENT 
PROGRESS 
 
Third Year Activities  
 
During the third year of the project an emphasis was placed on “scaling up” the staff 
development and implementation of research-based reading programs to reach larger 
numbers of teachers and students.  The strategies designed to accomplish this objective 
included:  
 

1. Providing technical assistance for the Reading Best Practice Centers, 
2. Increasing the number of teachers trained and students receiving research-based reading 

instruction in the school districts in which the NC SIP Best Practice Centers are located, 
3. Establishing new NC SIP reading programs, 
4. Developing and disseminating an evaluation report on the impact of the NC SIP program 

on students with disabilities,  
5. Continuing the redesign the North Carolina teacher licensing system for teachers of 

students with disabilities. 
 
The activities conducted for each of these strategies are presented below. 
 
1. Provide Technical Assistance for the Reading Best Practice Centers. 

 
The role of the NC SIP Reading Best Practice Centers in the “scaling up”, or spreading the 
use of the NC SIP research-based instruction program to all school districts in North 
Carolina is to provide training to other school districts in their region of the state.  To 
prepare for this role, the centers provided supervised training to the staff of other school 
buildings in their own districts.  
 
During the third year, the NC SIP Staff and their reading consultants provided technical 
assistance for the Reading Best Practice Centers to prepare them for their role as regional 
training centers as well as to provide them with professional support in the continuation and 
improvement of a quality implementation of a reading instructional program in their school 
district.  This ongoing technical assistance included (1) on-site observations and feedback of 
program teachers using a structured fidelity observation system, (2) two network meetings 
designed to provide continuing support in program implementation, program planning and 
evaluation, student progress evaluation, parent programs, networking across NC SIP centers 
and programs, and assistance with program dissemination.  
 
As the Center’s demonstrated the competencies to conduct the training and to provide “fidelity” 
observations they were approved to provide the staff development program to other school 
districts in the Centers region. By the end of the project’s third year three of the Centers have 
been approved to provide regional training. The number of Reading Best Practice Centers has 
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been reduced to six during the third year.  In one district, a local school district administrative 
decision was made to not be involved in Foundation Training due to other staff time 
commitments.  In the other district, the center was having difficulty in developing a reliable 
demonstration and training model.  Both of these centers will continue to participate in the NC 
SIP network as Reading Programs. 
 
2. Increase the number of teachers trained and students receiving research-based reading 
instruction in the NC SIP Best Practice Centers’ school districts. 
 

Table 1: Number of Teachers Trained and Students Served 
in the NC SIP Best Practice Centers 

2001-02 – 2002-03 
 

CENTER Teachers 
Trained 
01-02 

Teachers 
Trained 
02-03 

Students 
Receiving 
Instruction 
01-02 

Students 
Receiving 
Instruction 
02-03 

Cumberland 
County 

21 20 N/A 661 

Haywood 15 10 N/A 102 
Montgomery N/A N/A 59 59 
Onslow 23 12 60 363 
Wake 12 15 N/A 3248 
Watauga 23 23 14 40 
Totals 94 N/A 133 4473 

      N/A –Not available 
 
 As indicated in Table 1, two of the Centers have not reported the number of teachers that 

received Research to Practice Foundation Training for Teaching Reading in 2002-2003.  This is 
partly due to the fact that training has not been completed to date and also the data updates were 
requested at the time of year that the coordinators are very busy with the End-of-Year testing 
and grading activities.  As soon as the complete data is available, NC SIP will submit an update 
of Table 1 to the SIG project officer in The Office of Special Education Programs.  Looking at 
the data that have been collected on students receiving instruction, it is clear that the number of 
students receiving NC SIP instruction is rapidly increasing 

  
3. New NC SIP Reading Programs 

 
During the third year the project initiated the development of NC SIP, programs in school 
districts across the state.  NC SIP programs differ from NC SIP Best Practice Centers in 
that their primary role is the development of a district wide NC SIP reading program for 
students with disabilities but, at least initially, they are not expected to provide training for 
other school districts. 
 
Two cohorts of program staff were trained using the NC SIP Research to Practice 
Foundation Training program.  Training for Cohort A began in July 2002 and ended in 
January 2003.  Training for Cohort B began in March 2003 and will be completed in June 
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2003.  Three 2-day workshops were provided for each of the two training cohorts.  In 
addition, course information, tasks, content and a discussion board were provided on the 
web using the Blackboard course authoring system for each of the cohorts.  The content 
was essentially the same as described in last year’s annual report.  Table 2 below shows 
the school districts participating, the training cohorts, the number of teachers participating 
in the training, and the number of teachers certified as satisfactorily demonstrating the 
expected skills and knowledge. 
            

                  
Table 2: Number of Teachers Trained in the NC SIP Programs 

2002-2003 
 

District Cohort Number of 
Teachers/ 
Principals 
Trained 

 
Number of 
Teachers 
Certified * 

Carrabus County A 7 6 

Caswell County A 3 2 

Duplin County A & B 2 (A Only) 2 (A only) 
Duplin County B   
Durham County A 8 0 
Gaston County A 6 4 
Edenton-Chowan 
Schools 

B 5 5* 

Edgecombe B 5 3* 
Guilford County B 7 6* 
Charlotte  
Mecklinberg 

A 6 2 

Macon County A 4 4 
Madison A 5 3 
Martin County B 6 4 
Mitchell County A 4 4 
Scotland County A & B 3 (A only) 3 (A only) 
Swain County B 5 4* 
Wilson County B 4 4* 
Winston-Salem- 
Forsyth Schools 

B 8 6* 

   * Final reviews of training tasks have not been completed 
                    and this number is an estimate. 
 

As can be seen in Table 2 a distinction was made between teachers trained and teachers 
certified.  Eighty-eight teachers and principals attended the training workshops.  Of these 
approximately sixty-six teachers were certified as demonstrating the skills needed to be an 
effective teacher of reading for students with disabilities.  Teachers were certified by NC SIP as 
demonstrating the competencies to appropriately use research-based instruction for teaching 
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reading for students with disabilities. Teachers are certified to teach reading if all training tasks 
were completed successfully, including passing a structure of the English language test. 
Teachers who were trained but not certified to date will have additional opportunities to 
demonstrate an acceptable level of teaching of reading competency. 

 
4. Develop and Disseminate an Evaluation Report on the Impact of the NC SIP Reading Centers 

on Students With Disabilities 
 
During the second and third years, the project developed and implemented a more precise 
evaluation program to measure the progress of students enrolled in the Best Practice Centers. 
During the 2001-2002 school year progress of individual students enrolled in the centers was 
examined.  In addition, data were collected on a number of additional instructional variables to 
explore the relationship between various instructional variables and progress of students.  The 
results of this study are reported under Objective 1.3, which addresses student progress 
beginning on page 21 of this report.  
 

5. Continue the Redesign of the North Carolina Teacher Licensing System for Teachers of 
Students with Disabilities 
 
The NC SIP project made substantial progress toward establishing a long-range strategy for 
improving teacher’s instructional skills in reading.  The restructuring of the special education 
licensing system to include explicit standards addressing the use of research-based reading 
instruction continued during 2002-2003.  The North Carolina State Board of Education adopted 
the standards in December of 2002.  A discussion of these activities will be provided under 
Goal 2: Increasing Percentage of Qualified Special Education Teachers beginning on page 25 of 
this report.   
 
IMPROVING MATHEMATICS INSTRUCTION AND STUDENT PROGRESS 

Summary of Activities During the First and Second Years 
 

The Best Practice Center for improving the teaching of mathematics for students with 
disabilities was established in the Rockingham County Schools in the North Central Region of 
North Carolina in the fall of 2000.  During the summer of the first year of the project Algebraic 
Thinking Level l Training took place in two five-day sessions.  Eighteen teachers participated in 
the first five-day workshop and nineteen teachers participated in the second five-day workshop.  
The teachers represented four high schools, three middle schools, and an alternative center.  The 
content and materials for the program was selected based on the instructional principles gleaned 
from classroom instructional studies with students with disabilities. The focus of the training 
was to assist teachers in developing and understanding a multi-sensory methodology for 
teaching Algebra to exceptional learners.  
 
During the second year of the project the mathematics Best Practice Center was involved in 
staff training, classroom implementation of the Algebraic Thinking instructional model, data 
collection and evaluation, training and supervision of student teachers from a partnership IHE, 
partnership activities with parent programs, and outreach and training with other LEAs.    Forty-
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two teachers were provided training in the Algebraic Thinking model during the second year of 
the project. 
  
A series of data collection activities were also undertaken during the second year of the 
project.  In partnership with the University of North Carolina at Greensboro, the 
mathematics center developed and implemented a comprehensive data collection system to 
examine the impact of the Algebraic Thinking instructional program on students with 
disabilities as well as students who have the potential to be identified as having a disability. 
Several student teachers from UNC-G completed internships in classrooms where the 
Algebraic Thinking model is used.  To formalize the mathematics internship, University of 
North Carolina at Greensboro faculty and the NC SIP staff in the mathematics centers 
developed a plan to provide supervision and training for UNC-G student teachers.  
 
Third Year Activities 
 
During the third year of the project the mathematics best practice centers continued to focus 
on Algebra at the high school levels but also extended The Algebraic Thinking instructional 
program down to the middle school level.  The newest center, Reidville Middle School, has 
been involved in a variety of activities in working towards the project’s goal of improving 
teachers’ mathematics instructional skills and the mathematics performance of students with 
disabilities.  Activities have involved staff training, data collection, observations, and 
evaluation, training and supervision of student teachers from partnership IHE’s, and training 
in other LEAs. 
 

Table 3: Staff Development in Algebraic Thinking Instructional Model 
2002-2003 

 
Training Dates Training Content Number 
May 30 – June 3
  

 Algebraic Thinking – 
Level I                     

  16 

Aug. 27 –Jan. 19 Algebraic Thinking 
Level 1 

   10 

June 9-12 Algebraic Thinking 
Level 1 

   35 

June 9-12 Algebraic Thinking 
Level 1 

    17 

July 28-30 Algebraic Thinking 
Level 2 (Gaston County) 

    15 

 
As can be seen in Table 3, 78 teachers were trained to use the Algebraic Thinking 
instructional model in the Rockingham County School System and fifteen teachers received 
Level 2 model training from the Center. 
 
The Algebraic Thinking Model has continued to be used in three of the four high schools 
in the Rockingham School System during the third year of implementation.  These 
schools include Rockingham County High School (Inclusion Algebra IA and IB Class), 
Reidsville High School (Regular PreAlgebra Class), and McMichael High School (EC 
Resource Class for Pre Algebra and Algebra IA).  The model was also expanded for use 
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at the middle school level.  Reidsville Middle School had previously had one teacher 
implementing the program.  During the year the school became a program 
implementation/demonstration site where all students receiving instruction were students 
who scored below grade level in mathematics on the previous year’s  End-of-Grade Test.  
Guidelines have been put in place to correlate the content and skills to the North Carolina 
Standard Course of Study for 6th, 7th, and 8th, grades.  Table 4 presents the number of 
students receiving the Algebraic Thinking model instruction. 
 
 
 

Table 4: Location and Number of Students Receiving the 
Mathematics Model Instruction 

Rockingham County Schools 
2002-2003 

 
School 6th 

Grade 
7th 

Grade 
8th 

Grade 
Pre 

Algebra 
Algebra 1A 
Algebra 1B 

Reidsville Middle School 260 220 220   
Reidsville High School    25  
Rockingham High School     25 
McMichael High School     25 
 
As can be seen, the model instruction emphasis during the year was on the instruction of 
students enrolled in the middle school grades with some model instructional efforts in 
each of the three high schools in the system.     
 
Outreach to Additional Systems 
 
Staff from the Teaching Mathematics Best Practice Center’s classrooms presented a 
session entitled The Rockingham County Schools Best Practices Center focus on 
Algrebra/PreAlgebra at the North Carolina Council for Exceptional Children’s 
Conference in Greensboro.  The session highlighted the program and introduced state 
training dates for the summer of 2003.  Due to the number of systems that want to 
participate in summer training, a third training workshop has been scheduled for the fall 
of 2003. 
 
IMPROVING STUDENT BEHAVIOR: POSITIVE BEHAVIORAL SUPPORTS 
 
Although the NC SIP Objective 1.1 focuses on improving teachers reading, writing and 
mathematics instructional skills, the projects efforts in improving student behavior through the 
implementation of research-based positive behavioral supports are reported under this objective 
because of the relationship between improvement of student behavior and student achievement 
in reading, writing and mathematics. 
 
Summary of First and Second Year Activities 
 
During the first year of the NC SIP, a Best Practice Center was established in the Durham 
Public Schools to focus on training and classroom development of Positive Behavior Support 
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systems.  The Best Practice Center was established in the Oak Grove Elementary School.  
Monthly training sessions were provided for the center staff as well as other staff in the Durham 
Public Schools. In addition, training was provided in Non-Violent Crisis Intervention for all 
Exceptional Children’s Facilitators in Functional Behavior Assessment and creating Behavior 
Intervention Plans.  In addition, monthly meetings were held for the Outreach/Resource teachers 
for students with Behavioral/Emotional Disabilities. 
 
Second Year Activities 
 
The implementation of the Positive Behavioral Supports Center continued during the second 
year of the project.  Additional support services were implemented including anger 
management and social skills instruction.  Services were also provided to the school teaching 
staff in the form of consultation. The Behavioral Support Section of the Exceptional Children 
Division integrated it’s program activities with the North Carolina State Improvement Project 
goals and strategies and support and technical assistance was provided to the five Regional 
Positive Behavioral Support Centers as they begin developing their demonstration and 
training programs. Behavioral Support Regional Consultants were identified and provided 
technical assistance for the development of the PBS programs.  
 
The second year of the project also focused on the development and implementation of four 
Positive Behaviors Supports system of satellite centers regionally located in Gaston County 
Public Schools, Watauga County Public Schools, Brunswick County Public Schools and 
Roanoke Rapids City Schools. 
  
During 2002 five additional Positive Behavioral Support Program sites were selected.  These 
are located at McClintock Middle School in the Charlotte/Mecklenburg School System, 
Southwood Elementary School in the Davidson County School System, Phillips School in 
the Edgecombe County School System, Williamston Middle School in the Martin County 
School System, and Burgaw Elementary School in the Pender County School System.  
Training for the staff in the new PBS sites was provided 
 
Third Year Activities 
 
In the third year of implementation of the Positive Behavioral Support Center the 
emphasis has been on developing classroom management systems that contain the 
elements of positive behavioral supports while continuing the efforts that were already in 
place. Grade level teams created proactive and reinforcing classroom management 
systems; role played using these systems; and revised and modified as necessary.  Oak 
Grove’s school based behavior committee has taken on a school system wide role in the 
implementation of the Positive Behavioral Support Program.  The program manager has 
moved to a central office location.  Durham Public Schools and is actively developing 
plans and training to implement Positive Behavioral Support Programs in additional 
schools during the 2003-04 school year.  
 
The Behavioral Support Section of the Exceptional Children Division has continued to 
implement the North Carolina State Improvement Project goals and strategies by 
increasing its emphasis on the Positive Behavioral Support Program.  An advisory 
committee of representatives from parent groups, local school systems, community 
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agencies, Institutions of Higher Education, and consultants from the School Improvement 
Division of the Department of Public Instruction as well as the Behavioral Support 
Section consultants have developed guidelines for statewide implementation and the core 
principles of PBS in North Carolina have been adopted.  The State Collaborative for 
Child and Family Mental Health Services has agreed to review documents and help 
connect the PBS effort to other initiatives in North Carolina.  The Behavioral Support 
Services Section has developed an Action Plan for statewide implementation that 
includes contracting for development of modules and training of trainers in all aspects of 
PBS.  The goal is to create the infrastructure to support additional schools as they become 
Positive Behavioral Support Programs.  The training of trainers will occur during the 
2003-04 school year. 
 
The Behavioral Support Regional Consultants have continued to provide support and 
technical assistance to all ten Regional Positive Behavioral Support Programs.  They 
have hosted three meetings for staff of the ten sites plus seven additional schools that 
volunteered to participate.   Representatives of the programs, Exceptional Children’s 
Assistance Centers (ECAC), personnel from local universities and the regional 
consultants participated.  These meetings have continued to be an excellent time to share 
information between programs and to receive training in data collection, working with 
parents, and the importance of reinforcement. 
 
North Carolina Central University brought Dr. George Sugai to Durham in February.  
The Positive Behavioral Support Programs participated in an evening presentation and 
morning workshop on February 27 and 28, 2003.    With Dr. Sugai’s permission one of 
the participants made a video of the workshop that has been distributed to all the PBS 
programs in North Carolina.  This workshop was particularly helpful to the five programs 
and volunteer sites that were in the first year of implementation.   Dr. Sugai presented 
tools and ideas that will help the sites be more efficient and successful. 
 
Also during the third year of the project, a team from the Behavioral Support Section  
evaluated the first group of satellite centers, Warlick Alternative School in Gaston 
County, Green Valley School in Watauga County, Supply Elementary School in 
Brunswick County, and Belmont Elementary School in Roanoke Rapids City.  All of the 
continuing programs have completed Phase I, or implementation of a system of whole 
school, universal rules, instruction of rules and positive reinforcers.   Some of the 
programs have also implemented behavioral interventions for students at-risk for problem 
behavior such as social skills instruction groups and contracts.  Each school continues to 
develop at its own pace as more staff understand the concept and administrative support 
provided.  Some of the school systems have begun efforts to involve additional schools in 
the program. 
 
The second group of satellite centers, McClintock Middle School in 
Charlotte/Mecklenburg, Southwood Elementary School in Davidson County, Phillips 
School in Edgecombe County, Williamston Middle School in Martin County, and 
Burgaw Elementary in Pender County have begun implementation during the 2002-03 
school year.  These programs have been trained to use the Positive Behavioral Support 
program model that was presented by Dr. Sugai.  These programs are in different stages 
in the development of their demonstration programs.  The Positive Behavioral Support 
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Regional Consultants continue to provide support and technical assistance to these 
programs. 
 
During the spring of 2003, five additional Positive Behavioral Support Program sites 
have been selected.  These sites are Wrightsboro Elementary School in New Hanover 
County Schools, Bald Creek Elementary School in Yancey County Schools, Perquimans 
County High School in Perquimans County Schools, Daniels Elementary School in 
Wilson County Schools, and East McDowell Junior High School in McDowell County 
Schools.  Contracts are being developed for these sites and will be in effect July 1, 2003.  
Training for a team of five from each program will be held June 5 and 6 in Durham 
coordinated by the NC SIP PBS Best Practice Center.  Existing centers will assist with 
the training. 
 
Objective 1.1- Accomplishments and Outcomes During the Third Year of the Project 
 
Accomplishments and Outcomes for Teaching Reading 
 
To determine the impact of the staff development efforts on the knowledge and skills of the 
teachers participating in the development and implementation of NC SIP instructional programs 
in public schools two strategies have been employed (1) Participants perceptions of the 
effectiveness of the training, and (2) Evaluation of the quality of their classroom 
implementation of research-based reading instruction in the classroom.   
 
Third Year Staff Development Evaluations 
 
The SIP Staff Development Evaluation rating scale used during the second year of the project 
(see second year report) was used again in the third year to collect evaluation data on the 
perceptions of the teachers receiving the NC SIP Research to Practice Foundation Training.  
Participants in each of the two training cohorts receiving training during 2002-2003 completed 
the rating scale.  Forty-four members of Cohort A and forty-two members of the Cohort B 
training group completed the evaluation rating scale.  The results of the training evaluations are 
presented in Tables 5 and 6. 

 
Table 5: NC SIP Research to Practice Foundation Training  

Participant Evaluation, Cohort A, January 31, 2003 
 

Statements Strongly 
Agree 
(4)* 

Agree
(3) 

Disagree
(2) 

Strongly 
Disagree 

(1) 

Avg. 
Score 

1. The principles of instruction for 
students with disabilities derived from 
the research on reading. 

30 14 0 0 3.7 

2. How to use research-based 
principles of reading instruction in 
planning reading programs for 
students. 

31 13 0 0 3.7 
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3. The structure of the English 
language. 

29 15 0 0 3.65 

4. A higher level of ability to 
effectively teach English language 
structure to students with disabilities. 

31 12 1 0 3.7 

5. The necessary components to assess 
individual students’ reading abilities. 

29 15 0 0 3.65 

6. A higher level of ability to use this 
information in developing and 
conducting individual assessments.  

29 15 0 0 3.65 

7. Strategies for teaching phonemic 
awareness. 

34 9 0 0 3.7 

8. A higher level of ability effectively 
to teach students who need phonemic 
awareness. 

33 11 0 0 3.75 

* Code: (4 = Strongly agree, 3 = Agree, 2 = Disagree, and 1 = Strongly Disagree) 
 
 
 

Table 6: NC SIP Research to Practice Foundation Training  
Participant Evaluation, Cohort B, May 2, 2003 

 

Code: (4 = Strongly agree, 3 = Agree, 2 = Disagree, and 1 = Strongly Disagree) 

Statements Strongly 
Agree 
(4)* 

Agree 
(3) 

Disagree 
(2) 

Strongly 
Disagree 

(1) 

Avg. 
Score 

1. The principles of instruction for 
students with disabilities derived from 
the research on reading. 

27 15 0 0 3.6 

2. How to use research-based principles 
of reading instruction in planning 
reading programs for students. 

25 17 0 0 3.6 

3. The structure of the English 
language. 

24 18 0 0 3.6 

4. A higher level of ability to 
effectively teach English language 
structure to students with disabilities. 

18 23 1 0 3.4 

5. The necessary components to assess 
individual students’ reading abilities. 

21 18 2 0 3.4 

6. A higher level of ability to use this 
information in developing and 
conducting individual assessments.  

20 20 2 0 3.9 

7. Strategies for teaching phonemic 
awareness. 

21 19 2 0 3.5 

8. A higher level of ability effectively 
to teach students who need phonemic 
awareness. 

20 18 3 0 3.3 
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As can be seen in the tables above, the teachers’ responses to the Research to Practice 
Foundation Training was very favorable, particularly for the Cohort A Training.  Cohort 
B evaluations were somewhat lower than Cohort A evaluations.  One school district team 
of participants in Cohort B was concerned about the amount of time that had to be 
devoted to the training and training tasks completion and this concern was expressed in 
the evaluation. 
 
Satisfactory Completion of Classroom Tasks 
 
As reported in last year’s annual report, the NC SIP Teacher Performance Profile was also used 
by the projects reading specialists, Dr. Rebecca Felton and Ms. Linda Miller to evaluate the 
quality of the participants work assignments.  The training tasks participants were required to 
complete are included in the Research to Practice Foundations for Teaching Reading to 
Students with Persistent Reading Problems training program.  The tasks were assigned at the 
end of each unit in the training program and were designed to provide follow through practice 
of the desired skills imbedded in the program competencies.  Most of the tasks included 
interactions with identified students with severe reading problems.  The series of required tasks 
can be found in Chart 1. Research to Practice Foundations for Teaching Reading Students with 
Persistent Reading Problems Training Learning Tasks, which is included in the appendix of this 
report. 
 
Developmental Reviews 
 
Structured program developmental reviews were again conducted for each of the Best Practice 
Centers. The procedures for gathering the developmental review data were discussed in last 
year’s annual report.  The developmental review 2002-2003 site visits to the Best Practice 
Centers are currently underway and the results will be presented in next year’s Annual Report. 
 
Accomplishments and Outcomes in Improving Mathematics Instruction 
 
Using the comprehensive data collection system developed by the Best Practices Center 
staff in collaboration with the University of North Carolina at Greensboro staff, 
classroom observations have been collected throughout the year on a bi-monthly basis.  
 
During the second year of implementation, data analysis conducted this year showed a 
significant increase in mathematics scores for EC students receiving the Algebraic 
Thinking instruction as well as other best practices demonstrated by the center in the 7th 
and 8th grades.  The mean gain for students with disabilities for the 2001-2002 school 
year in the area of mathematics was over seven points on the End-of-Grade Test as 
compared to less than three points for students who did receive the model instruction.  
This data was collected from Reidsville Middle School.  Data for the third year of 
implementation will be analyzed and reported in next year’s report.   
 
Accomplishments and Outcomes for the Positive Behavioral Support Component 
 
The major accomplishments and outcomes over the first three years in the Positive Behavior 
Support component are identified below across (a) administration and management, (b) 
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reduction of suspensions, (c) reduction of discipline referrals, (d) ECP Headcount, (e) academic 
performance, (f) attendance, and (g) indicators of school climate. 
 
Administration and Management 
 
The PBS component secured funding necessary to increase the leadership positions to full-time 
by working with the Office of Student Support Services.  “Regular education” money was used 
for this purpose, thus expanding the program beyond Exceptional Children’s Programs (ECP) 
and into the life of the school as a whole.  State Improvement Grant (SIP) money is now 
matched by one local dollar for every two dollars of SIP money.  The program is located at Oak 
Grove Elementary School.  

 
A full-time program manager and a full-time teacher-trainer were hired to serve as lead staff to 
the program.  The program is currently working with North Carolina Central University to serve 
as a placement site for a graduate assistant in their graduate special education program.  
Arrangements were made for both full-time staff members of PBS Center to attend the 
following: the North Carolina Department of Public Instruction’s Summer Institute offered by 
the Behavior Support Section, the state-wide Council for Exceptional Children conference, the 
North Carolina Council for Children with Behavior Disorders Conference in September, and the 
National Council for Children with Behavior Disorders Conference in October.  Collaborative 
work between the PBS Center and the ECAC has already begun. 

 
Two staff members (in addition to two who are already trained) are registered for the Training 
of Trainers offered by the Crisis Prevention Institute in July. 

 
Funds have been allocated for stipends, and senior staff members from the Exceptional 
Children’s Program and Student Support Services have been identified to work during the 
summer, creating training packets in the areas referenced above.  Technical assistance will be 
sought through contract funds to have training packets organized into a standard format and to 
have a system-wide Positive Behavior Support manual created. 

Reduction of Suspensions 
 
Oak Grove Elementary School in Durham Public Schools had a decrease of 
approximately 50% in the number of students suspended and the total number of days of 
suspension compared to the previous year.  In 2000-01 there were 109 students 
suspended for a total of 149 days.  During 2001-02 there were 51 students suspended for 
a total of 109 days. Data for 2002-2003 will be reported in the next annual report.  
 
Reduction of Discipline Referrals   
 
Oak Grove Elementary School had a decrease of approximately 30% in discipline 
referrals when compared to the previous year.  In 2000-01 there were 993 individual 
discipline referrals to the office.  During 2001-02 there were 702 individual discipline 
referrals.   
 
Supply Elementary School in Brunswick County had a decrease of approximately 52% in 
discipline referrals when compared to the previous year.  In 2000-01 there were 1051 
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individual discipline referrals to the office.  During 2001-02 there were 549 discipline 
referrals, a decrease of 502 discipline referrals.  Data for 2002-2003 will be reported in 
the next annual report.  

ECP Headcount 
 
During the 2000-01 school year at Oak Grove Elementary the ECP headcount was 127 
students or 13.7% of the student body.  Fourteen percent of those were classified as BED.  
During the 2001-02 school year the ECP headcount was 106 students or 11% of the 
student body.  11% of the headcount was classified as BED.   Referrals to the Student 
Assistance Program at Oak Grove increased from 59 referrals in 2000-01 to 84 referrals 
in 2001-02.  However, the number of cases that were closed due to significant 
improvement doubled.  The Student Assistance Program offered students a large menu of 
interventions when they were referred for either academic or behavioral problems.  Often 
these interventions worked.  At Supply Elementary School 14 students were tested to see 
if they qualified for Exceptional Children services as students with disabilities.  Only 1 
student was placed into the special education program. Data for 2002-2003 will be 
reported in the next annual report.  

Academic Performance 
 
At Supply Elementary School preliminary test results indicate that the students achieved 92% 
at level 3 or 4, up from 80% in 2000-01.  This school has 72% of their students getting free 
or reduced lunch.  Oak Grove does not have their test results at this time.   

Attendance 
 
Attendance increased at Oak Grove Elementary School from 95.1% in 2000-01 to 96.7% in 
2001-02.  This translates into an additional 2700 student instructional days for the school as a 
whole.  Oak Grove has over 950 students. 
 
Indicators of Improvement in School Climate 
 
A comparison of the Stakeholder Survey (SACS) results was conducted at Supply 
Elementary School.  A significant improvement in the way the students view the school was 
found.  The questions and results are shown below as examples. 
 
• There is a connection between what I am studying and my every day life. 
28% agree or strongly agree in 2000-01 
64.8% agree or strongly agree in 2001-02 
 
• Instructional activities are interesting and motivating.  
61% agree or strongly agree in 2000-01 
93.2% agree or strongly agree in 2001-02 
 
• School programs help students understand and get along with each other. 
57% agree or strongly agree in 2000-01 
83.3% agree or strongly agree in 2001-02 
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• Discipline policies are fair. 
44% agree or strongly agree in 2000-01 
68.6% agree or strongly agree in 2001-02 
 
• At this school students are treated fairly and with respect regardless of race. 
56% agree or strongly agree in 2000-01 
77.4% agree or strongly agree in 2001-02 
 
• Teachers are concerned about students as individuals. 
49% agree or strongly agree in 2000-01 
92.9% agree or strongly agree in 2001-02 
 
A more thorough report of the findings of the Stakeholder Survey (SACS) results will be 
reported in next year’s annual report. 
 
Extent to Which Objective 1.1 Has Been Attained  
 
After three years, the North Carolina State Improvement Project has made significant progress 
in improving the instructional skills of teachers of students with disabilities.  During the third 
year the NC SIP project emphasized establishing Best Practice Centers, developing systems of 
staff development for development of teachers skills in teaching reading, mathematics and 
improving social and emotional behavior. A “training of trainers” approach to the training of 
teachers has been developed and expanded, a network wide evaluation system for measuring 
teacher instruction quality and student progress has been established and a research to practice 
orientation for teacher education programs has been emphasized along the with the development 
of a restructured teacher education system that emphasizes the development of research-based 
instructional skills and initiated a process for restructuring teacher education. 
 
Evidence that the NC SIP project is continuing to meet Objective 1.1 is summarized below: 
    

• The technical assistance and training provided by NCSIP during the third year has continued to 
improve the use of scientifically based research results in schools.   

 
• Several of the Best Practice Centers have initiated training in their own distracts and have 
developed plans to provide training to other school districts in their region.  

 
• A system for evaluation of teacher instructional quality and student progress was implemented, 
data were collected and analyzed across the Best Practice Centers and an evaluation report on 
the progress of students receiving reading instruction was disseminated.    

 
• The Center for Best Practices in Teaching Mathematics has expanded its instructional program, 
increased its outreach training efforts, and collected student progress data that demonstrates 
excellent gains in students’ mathematics performance using the End-of-Grade Tests in 
Mathematics.  

 
• Several strategies to change the structure and content of teacher education programs 

continue to be implemented as the teacher education programs align their programs with 
the goals of NC SIP.   
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• After three years it is clear that NC SIP has developed a system of research to practice 
training for teachers of students with disabilities that works.  The main task for the next 
two years will be to “scale up” the system to reach all teachers of students with disabilities 
and all students with disabilities who are enrolled in the standard course of studies. 
 
Objective 1.2: Improve the knowledge of leadership personnel of the needed service 
delivery strategies to support the use of research-proven best practices 
 
Second and Third Year Strategies 
 
Strategy 5. University School Leadership faculties provide courses and training modules  
to students in university leadership training programs. 
Strategy 6. In collaboration with the UNC Center for School Leadership Development,  
provide training modules for leadership personnel. 
Strategy 7. Evaluate effectiveness of Objective 1.2 strategies and activities. 
 
Objective 1.2 - Description of Project Activities 
 
First and Second Year Activities 
 
Three sets of activities were conducted during the first and second year of the project designed 
to increase the interest and knowledge of leadership personnel to promote the use of research-
based instructional strategies and procedures.  These efforts included (a) an orientation and 
training workshop, (b) inclusion of research-based instructional content in the year long 
Exceptional Children’s Directors leadership personnel preparation program and (c) the 
development and distribution of information about the NC SIP research to practice Best Practice 
Centers.  
 
The highlights of the first and second year activities included a comprehensive workshop 
session on the Research to Practice models being used in the NC SIP project.  The workshop 
was conducted at the annual Exceptional Children program Directors Institute held in 
Greensboro, North Carolina on March 11, 12, and 13, 2002.  The session ended with an 
invitation from NC SIP to the Directors to participate in the North Carolina State Improvement 
Project and apply for a “satellite center” status. 
 
During the 2001-2002 academic year, forty exceptional children administrators completed the 
135 hour Exceptional Children’s Leadership Institute training program.   Information and data 
were made available to leadership personnel to acquaint them with the research to practice 
instruction.  Summaries of the Best Practice Center models of instruction and preliminary 
information about the effectiveness of instructional programs for students with disabilities that 
include explicit instruction and multi-sensory instruction have been made available to 
leadership personnel across the state.  
 
Third Year Activities 
 
The NC SIP leadership training activities during the third project year included (a) training of 
new Exceptional Children Program Administrators, (b) Research to Practice Curriculum 
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Training, and (c) Orientation and Awareness training for State leadership personnel and Deans 
of Schools of Education. 
 
Training of New Exceptional Children Program Administrators 
 
During the 2002-03 school year thirty-five new special education program administrators 
completed a 135 hour Exceptional Children Program Directors Leadership Institute.  The 
Institute instructional procedures include the use of real world case studies and training in 
the use of new tools and products to facilitate special education program management 
and administration.  A third cohort is planned to start in the fall of 2003.  The Institute 
training is a major means of introducing research to practice programs for special 
education. 
 
Research to Practice Curriculum Training for Administrators 
 
The Exceptional Children Program Directors 2003 Spring Institute was used by the NC 
SIP project to promote the “scaling up” statewide implementation of research to practice 
reading programs, math programs and positive behavior support programs.  The agenda 
was designed to permit the administrators and their support staff to see the programs 
demonstrate how lessons are conducted, the cost and time commitment required and the 
results expected from students.  Invitations to the demonstration sites and follow-up 
training were offered to the systems that are ready to change.  As the NC SIP project 
progresses, each year additional school systems are asking to participate.  The NC SIP 
program believes that the school system (administrator and teachers) must ask for 
assistance for systems change for any effective program to be put into place and 
maintained.   
 
Orientation Training for State Leadership Personnel  
 
The third focus of the SIP program leadership during the third year has been the 
orientation of leadership within the state education agency and the deans of institutions of 
higher education. Presentations by the demonstration sites to the State Board of 
Education on March 5 resulted in a request to expand the program as rapid as possible 
and to encourage the deans of teacher education programs to use the research to practice 
methodologies in their teacher education programs.  The presentation to the Deans 
resulted in follow-up request by special education teacher preparation programs to call 
for technical assistance in changing their approach to training.  This has opened the door 
to group meetings and training for university staff. 
 
Objective 1.2 - Accomplishments and Outcomes During the First Three Years 
 
NC SIP has provided a variety of training and orientation activities for special education 
leadership personnel.  General orientation has been provided, introducing Special Education 
Administrators to the Best Practice training in teaching reading, mathematics and management 
of behavior throughout the use of positive behavior supports.  Specific training has been 
provided to seventy-five new special education administrators focusing on the research-based 
instructional strategies being employed by NC SIP.  Research-validated instructional procedures 
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for developing basic skills of students with disabilities have been included in leadership 
workshops and made available to leadership personnel.  
 
Extent to Which Objective 1.2 Was Attained  
 
This objective has been attained.  However, NC SIP will continue to emphasize leadership 
training in the NC SIP best practices training content.  In addition follow through activities to 
assure that this new knowledge is used to improve programs will continue.  
 
Objective 1.3: Increase the percentage of students with disabilities enrolled in the 
standard curriculum who are performing at or above grade level on the statewide end-of-
grade ABC testing from the current levels of 30-40% to a level of at least 80% of the 
performance level of non-identified students in basic skill areas of reading, writing, and 
mathematics 
 
Objective 1.3 - Project Strategies Planned in Approved Application 
 
Second and Third Year Strategies 
 
Strategy 4. Provide in-service training programs for regular class teachers for teaching students 
with disabilities included in regular classes. 
Strategy 5. Conduct orientation and training for teacher education faculty in non special 
education fields in the use of the Special Needs, Special Teaching training resources and 
materials for use with undergraduate teacher education majors during their junior and senior 
year internships in schools. 
Strategy 6. Train pre-service non-special education teachers using Special Needs, Special 
Teaching Case Study training program. 
Strategy 7. As a component of the States ABC+ Accountability System, provide feedback to 
LEAs on their progress in meeting the State’s accountability standards for programs for students 
with disabilities. 
 
Objective 1.3 - Description of Project Activities 
 
As indicated in last year’s annual report, almost all of the objectives established for the NC SIP 
project contribute to attainment of this overall objective to improve the academic performance 
of students with disabilities.  The information presented in this section will primarily focus on 
the data collection process and data analyses to determine the extent to which Objective 1.3 has 
been met.  
 
First Year Activities 
 
During the first year of the project a comprehensive system of collecting, analyzing and 
reporting achievement data for students with disabilities was developed.  The NC SIP project 
has collaborated with the Accountability and Testing Division of the Department of Public 
Instruction to establish a system of standards and accountability for improving the education of 
students with disabilities.  
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Second and Third Year Activities 
 
During the second and third years of the project, in addition to continuing to work closely with 
the Accountability and Testing Division to establish an annual student progress evaluation, the 
project developed and implemented a more precise evaluation program to measure the progress 
of students enrolled in the Best Practice Centers. During the 2001-2002 school year progress of 
individual students enrolled in the centers was examined.  Data were also collected on a number 
of instructional variables to explore the relationship between various instructional variables and 
progress of students. 
 
The data collected during the 2001-2002 school year included (a) characteristics of 
students participating in the evaluation, (b) characteristics of instructional settings 
across centers, (c) the fidelity level of the centers’ implementation of the 
instructional model they selected and (d) improvement of students’ reading skills.   
Each of the centers is in the process of expanding the use of their model reading 
instruction program within their own school district.  Only students receiving model 
reading instruction from teachers who completed the NC SIP Research to Practice 
training as well as additional training in the implementation of the center’s specific 
model instructional program were included in the evaluation population. 
 
Data collection for the 2001-2002 school year was not completed until the summer 
of 2002.  Using the SAS JMP data analysis software program the data were 
analyzed and during the fall of 2002 the report entitled Evaluation Report: 
Effectiveness of the North Carolina State Improvement Project in Improving the 
Reading Performance of Students with Disabilities was published and disseminated.  
The highlight of the dissemination process was a presentation to the North Carolina 
State Board of the Education in January of 2003. 
 
Objective 1.3 - Accomplishments and Outcomes During the First Three Years 
 
Accomplishments and outcomes related to Objective 1.3, which focuses on increasing the 
academic performance of students with disabilities, are impressive.  To measure the extent to 
which Objective 1.3 has been attained two different measurement activities were conducted.  
First, a special evaluation study of the progress of individual students receiving reading 
instruction from special education teachers who have received the NC SIP and instructional 
model training (i.e., Language!, Wilson Reading System, and SRA Mastery Reading) as 
described above was conducted.  Second, data indicating the increases in reading and 
mathematics performance of students with disabilities statewide and in the school districts in 
which the NC SIP Best Practice Centers was collected and reviewed 
 
Table 7 on the following page presents the comparison of the reading performance 
progress of students receiving NC SIP reading instruction with the reading 
performance progress of all students with disabilities included in the North Carolina 
ABC End-Of-Grade reading testing.  This comparison uses the ABC Accountability 
test results from 2000-2001 and 2001-2002. 
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Table 7: Comparison of Reading EOG Mean Scores and Gain Scores  
of North Carolina Students with Disabilities and NC SIP Students  

2000-2001 to 2001-2002 
 
 2001       2002     Gain 
Population N                Mean SS N            Mean SS         
North 
Carolina 

67804           147.4 66490      148.7              1.3 

 
NC SIP 

133               141.6 133          146.9              5.37 

 
Note: North Carolina data represent student populations that changed from 2001 
to 2002.  The NC SIP data represent the same students from 2001 to 2002. 
 
These data indicate that from the 2001 spring testing to the 2002 spring testing students 
with disabilities receiving reading instruction through the North Carolina State 
Improvement Project gained at a rate four times greater than students with disabilities 
statewide. The gain scores across the eight NC SIP centers ranged from 1.17 to 11 with a 
mean gain score of 5.37. 
 
In addition to looking at the End-of-Grade reading scaled score gains to measure progress, the 
NC SIP project also analyzed the End-of-Grade Test results to examine the gains, if any, in the 
percentage of students performing at, or above, grade level. Because approximately 75% of the 
NC SIP disabilities population is identified as having a Specific Learning Disabilities, the use of 
the scores produced by this group of students produce a more accurate comparison of groups.  
Using the composite scores for all students with disabilities tested would compare the NC SIP 
population with many students with disabilities who do not have serious reading difficulties or 
who do not have serious mathematics difficulties.  With these data the project compared the 
percentage of students with learning disabilities performing at grade level with the percentage 
of non-disable students performing at grade level 
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As can be seen in Table 8, the results of the review of the performance of students with learning 
disabilities are mixed.  It is assumed that the students assigned to the NC SIP instructional 
programs are the students with disabilities that demonstrate the most serious reading and/or 
mathematics difficulties.  Hence, there is a good chance that there is a significant placement 
bias that promotes the inclusion of students who have the most serious learning disabilities.  
Nevertheless, the following observations can be made and used to assist with planning decisions 
as the project enters its forth year: 
 

1. Overall, North Carolina students with learning disabilities are demonstrating good 
progress in both reading and mathematics.  From the spring, 2000 testing to the spring, 
2002 testing, the progress (as measured by percentage of students performing at or 
above grade level) across all grade levels included (3rd, 5th, and 8th) is much greater then 
would be expected using the Adequate Yearly Progress formula to be required next year 
under NCLB. 

 
2.  The performance across the school systems using the NC SIP Best Practices instruction 

is varied. Looking at progress in reading, at the third and eighth grade levels, three out 
of nine of the Centers demonstrate greater gains than the gains of the total population of 
students with learning disabilities.  At the fifth grade level, six out of nine of the Centers 
demonstrate greater gains then the total LD population. 

 
3.  In general the Centers demonstrating the highest gains are also the Centers that are rated 

the highest in terms of implementation fidelity. 
 
4.  Comparisons of Centers with statewide data, although important in terms of overall 

progress in the State and in the Centers, may not have the precision necessary to conduct 
a valid comparison for evaluation purposes. 

 
Extent to Which Objective 1.3 Was Attained  
    
The project is making good progress toward meeting this objective. Students enrolled in 
the Best Practice Center schools are, in general, out-performing total school population-
which includes non-identified students. A major task for the project, however, will be to 
generalize these results to the entire state over the next three years.  At the end of next 
year, with additional data and ability to analyze trends reflected by the data, NC SIP 
should be able to make a more informed statement about the extent to which this 
objective is being accomplished. 
 
 

Goal 2: Increase Percentage of Qualified Special Teachers, Regular Class Teachers 
and School Leadership Personnel Providing Instructional Programs 

 
Objective 2.1: Decrease to 5% the percentage of special education teachers teaching 
without appropriate certification. 
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Second and Third Year Strategies 
 
Strategy 1. Recruitment Campaign targeting (a) Psychology and Human Development majors, 
(b) experienced regular class teachers, and (c) trained special teachers in other U.S. States and 
Canada.   
Strategy 2. Expand the current distance education pilot program leading to certification in 
special education areas to all UNC campuses with special education certification programs.    
Strategy 3. Collaborate with the LEAs to establish and implement a process for identifying and 
enrolling ALL practicing teachers of students with disabilities who are teaching out of field, 
into experienced-based teacher education programs sanctioned by the State and CEC. 
Strategy 4. Use program activities for objective 1.3 to impact on objective 2.1  
Strategy 6. Implement the use of the portfolio teacher evaluation system. 
Strategy 8. Evaluate effectiveness of Goal 2 strategies and activities. 
 
Objective 2.1 - Description of Project Activities During the Third Year of the Project 
 
As indicated in last year’s report, the activities conducted for Objective 2.3 also contribute 
substantially to the attainment of this objective.  Below the project activities related to Objective 
2.1 are recapped across the three years by topic areas of (a) Recruitment, (b) Training Stipends 
for New Teacher Preparation, and (c) Restructuring and Delivery of Special Education Teacher 
Training and Licensing Systems 
 
Recruitment 
 
During the first year of the project a partnership of stakeholders and experts in recruitment of 
teachers developed a teacher recruitment plan. The recruitment plan has been implemented 
across years two and three. The partnership includes teachers, local school systems, North 
Carolina Association of Educators, parents, university staff, State Education Agency Staff in 
Licensure and Exceptional Children Education, the National Clearing House for Professions in 
Special Education and Mid-South Regional Resource Center.   Subsequently, two recruitment 
websites were developed, Teach 4 North Carolina <http://www.teach4NC.org> and the Center 
for Recruitment and Retention at http://www.ncpublicschools.org/recruit/.  Funds to support the 
training of new teachers has been a major strategy as discussed next. 
 
 Teacher Stipends for Training 
 
As of May 1, 2001 North Carolina Public Schools employed 3,636 special education teachers 
on a provisional license.  During the second project year NC SIP allocated $83,000 of State 
Improvement Grant funds to provide tuition assistance.  This will provided 240 enrollments in 
three-semester hour courses for new teacher training.  These funds were matched with IDEA 
Part B funds to permit the Exceptional Children Division to award 480 courses to teachers and 
speech language pathologists who were on provisional licensure.  Eighteen Summer Institutes 
also provided training to approximately 900 teachers.  The training activities were focused on 
advanced in-service training needs and required participants to complete a follow-up evaluation 
during the fall to determine their implementation of the new skills. The project NC SIP was able 
to reimburse tuition for164 teachers, amounting to 819 semester hours, taking course work at 
the various state universities.  The teachers funded needed additional course work to qualify for 
the teaching positions in which they were currently employed. 

http://www.teach4nc.org/
http://www.ncpublicschools.org/recruit/
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During the third year, the SIP provided $49,647.75 to support 197 new or provisionally 
licensed teachers with reimbursement for all or part of their tuition.  This purchased 888 
semester hours of special education courses for provisionally licensed teachers under 
contract to teach during the Fall.  The tuition reimbursement program has helped retain 
teachers and has reduced the percentage of teachers on a provisional license.   
 
Table 10 on page 31 compares the number of special education teachers by license area 
who were teaching on a provisional with the number of teachers teaching on a full license 
over the last three years.  These data indicate that the percentage of teachers teaching on a 
provisional license has decreased by 1.6 % over the last two years.  Progress is being 
made but there still is a ways to go to meet the stated objective of decreasing the number 
of teachers teaching on a provisional license to 5% or less. 
 
Restructuring Special Education Teacher Licensing 
 
As reported in the Second Year Annual Performance Report, NC SIP has provided 
leadership in restructuring the teacher education-licensing system in North Carolina.  The 
major goal of the restructuring effort is to assure that the teacher education programs are 
including course work and requirements, which reflect the research-validated instructional 
strategies and procedures advocated by the NC SIP project in the course work and training 
of special educators.  Several strategies were initiated during the second year of the 
project, and continued during the third year, to change the structure and content of teacher 
education programs and to align the programs with the goals of NC SIP.  These strategies 
included (a) the development of a new license structure and the orientation and training of 
special education teacher education faculty across the state, and (b) the development of 
online coursework for use by all teacher education programs in the State.  Each of these 
strategies are discussed below. 
 
The new licensing system is summarized below.  The old licensing system reflected an 
identification category approach (e.g., BED, MD, SLD) to initial licensing in Special 
Education. The new system has established the following licenses. 
 
Special Education: General Curriculum (Initial Entry License) 
 
This license is based on the CEC Common Core Standards and reflects instructional 
needs of students rather then exceptionality areas.   The new North Carolina standards are 
aligned (although more explicit) with the CEC Individualized General Curriculum 
Referenced Standards and the North Carolina Professional Teaching Standards, which are 
cross-referenced with INTASC standards for beginning teachers.  This license replaces 
the initial teaching licenses in the categorical areas of SLD, MD, BED, and CC. 
 
 
 
 
 
Special Education: Adapted Curriculum (Initial Entry License) 
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This license is based on the CEC Common Core Standards and the CEC Individualized 
Independence Curriculum and replaces the initial licenses in the categorical areas of MD 
and S/PMD 
 
Behavioral-Emotionally Disabled (Advanced License) 
 
Teachers can add a specialized license in teaching Behavioral-Emotionally Disabled (BED) 
students to the Special Education: General Curriculum initial license.  The CEC content 
standards for the specialty area of Emotional and Behavioral Disorders are aligned with the 
standards for this license. 
 
 Mental Disability  (Advanced License) 
 
Teachers can add a specialized license in teaching Mentally Disabled (MD) to the Special 
Education: General Curriculum initial license or the Special Education: Adapted 
Curriculum initial license.  The CEC content standards for the specialty area of Mentally 
Retarded are aligned with the standards for this license. 
 
Specific Learning Disabilities (Advanced License) 
 
Teachers can add a specialized license in teaching students with Specific Learning 
Disabilities to the Special Education: General Curriculum initial license.  The CEC content 
standards for the specialty areas of Specific Learning Disabilities are aligned with the 
standards for this license. 
 
Severe/Profound Mental Disability (Advanced License) 
 
Teachers can add a specialized license in teaching Severely-Profoundly Mentally Disabled (S/P  
MD) to the Special Education: Adapted Curriculum license.  The CEC content standards for the 
specialty areas of Mentally Retarded are aligned with the standards for this license. 
 
Evaluation of Teacher Competencies 
 
Two meetings/workshops for faculty of special education teacher education programs were 
planned and held during the 2002-2003 school year.  The purpose of the first meeting in 
September, 2002 was to provide the faculties with an orientation to the new licensing 
system. Representatives of approximately twelve teacher education programs were in 
attendance.   
 
The second workshop for special education faculty was held in January, 2003.  The purpose of 
the workshop was to begin the process of developing an evaluation system to be used to 
approve applicants for the new licenses.  As a result of this workshop the NC SIP and the 
teacher education faculty are proposing an electronically based portfolio system to be used as a 
“gateway to licenses” for all newly licensed teachers.  The developing evaluation system aligns 
the evaluation criteria, products, artifacts, etc. with each of the new licensure standards and the 
standards indicators.  Currently the portfolio evaluation system is a work in progress.  The 
teacher education faculty representatives will meet again in June, 2003 to continue the work on 
the development of the portfolio system. 
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(b) Continuation of Facilitating the Use of Online Coursework  
 
The online coursework component of the NC SIP has continued to be active during the 
third year of the project. Table 9 reports on the online courses offered across the 
participating higher education teacher education programs and the number of enrollments 
during the 2002-2003 school year.  Descriptions of the courses can be found on the NC 
SIP website at <http://www.ncsip/org> 
 

Table 9: Online Courses and Enrollments By University 
2002-2003 

Course 
Date NC 

SIP 
UNCW FSU

 
UNCG NCCU WCU Total 

F02  11 22    33 
Sp03  13 27    40 

Behavior 
Management 
 S03  13 25    38 

F02  19 18 16 3  56 
Sp03        Seminar in 

LD S03  7 43 27   77 
F02  13 13  4  30 
Sp03        Intro to BED 

 S03  7 34    41 
F02    15   15 
Sp03  15   7  22 Methods in 

LD S03    19   19 
F02      5 5 
Sp03  6 27   2 35 Methods in 

BED S03        
F02        
Sp03   17    17 

Teaching the 
Handicapped 
Adolescent S03        

F02        
Sp03        Working w/ 

Parents S03    20   20 
F02 102      102 
Sp03 87      87 

Multisensory 
Teaching of 
Reading S03        
Totals  189 104 226 97 14 7 637 
 
As can be seen in Table 9, seven online courses were provided for the UNC campuses 
during the 2002-2003 academic year. An additional course, Multisensory Teaching of 
Reading was provided by NC SIP as a staff development course.  All of the eight courses 
were offered at least twice during the year.  Six university training programs offered the 
NC SIP sponsored courses during the year.  The online courses enrolled 637 across the six 
universities during the year.  It is important to note that almost all of the participants 
enrolled in the NC SIP online courses are practicing teachers working toward full 
certification.  As the project moves into the fourth year, the online courses will continue to 
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be revised to reflect the restructured license standards, and an emphasis will be placed on 
increasing enrollment. 
 
Objective 2.1 - Accomplishments and Outcomes During the First Three Years 
 
The following accomplishments and outcomes have occurred during the first three years of the 
project. 
 

• A restructured system of licensing for special education teachers has been developed and is in 
the process of being implemented.   

 
• Data indicating the numbers and percentages of teachers who are teaching with appropriate 
training and competencies have been collected and organized to enable the tracking of the 
progress in reducing the percentage of teachers who are not qualified to teach students with 
disabilities.  

 
• State Improvement Project funds have been used support of training stipends for teachers who 
are teaching out of field in special education.  

 
• In partnership with the National Clearing House for Profession in Special Education, the Mid-
South Regional Resource Center, and the NCDPI Division of Human Resources a system to 
facilitate recruitment of teachers has been established including a web support system. 

 
• A statewide, comprehensive e-Learning system has been established with courses and 
resources available for use by all teacher education programs in the state.  During the first 
two years of the project over 400 course enrollments have taken place.  During the third 
year of the project course enrollments increased to 637 across five campuses and the staff 
development enrollments through NC SIP. 
 
Table 10 on the next page presents the special education teacher licensure data from 2000-2001 
through  2002-2003 school years.   As can be seen in 2000-2001 as well as 2001-2002 school 
years, when a duplicate count is examined (many special education teachers hold more than one 
certificate) there were 13.9% of special education teachers teaching out of field across the 
licensure areas in special education.  At the time end of the third year the duplicate count 
indicates that only 12.3% of special education teachers are teaching out of field.  When 
considering a non-duplicated count, the percentage of teachers teaching out of field in 2001-
2002 was 19.5%, compared to 26.6% in the previous year.  These data indicate a reduction of 
teachers teaching out of field of 7.1%.  The non-duplicated count for the third year is not 
available at the time of this writing and will be reported on in the fourth annual report.  The 
good news is that compared to the first year of the project, the percentage of special education 
teachers teaching out of field at the end of three years of the project has dropped substantially.   
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Table 10 
Number and Percentage of Exceptional Children Teachers 

Holding Provisional and Full Licenses 
2001-2003 

 

 

Area of License Provisional License Full License Total Percent Provisional 
 01 02 03 01 02 03 01 02 03 01 02 03 
Cross Category 546 556 651 1632 1634 1872 2178 2190 2523  26 25.4 25.8 
Severe Profound  60 69 61  353 359 407 413 428 468  15 16.1 13 
Mentally Disabled 602  609 582 5683 5508 5757 6285 6117 6339  9.6 10 9.2 
Speech & Language 115 80 78 1373 1435 1543 1488 1515 1621  7.7   5.3 4.8 
Visually Impaired    6 13 4 106  102 122   112 115 126  5.4 11.3 3.2 
Behav. Emo. Disabled 584 531 423 2446 2433 2627 3030 2964 3050 19 17.9 13.9 
Spec. Learn. Disability 1003 1059 903 5918 5856 6280 6921 6915 7183 14 15.3 12.6 
Hearing  Impaired   33 29 27 574 578 612 607 607 639  5.4 4.8 4.2 
Directors Exc.Children 15     9 9 312 304 327 327 313 336  4.6 2.9 2.7 
Duplicated Count Total  2964 2955 2738 18397 18209 19547 21361 21164 22285 13.9 13.9 12.3 
Non Duplicated Total 2873 2657 NA 8195 10996 NA 11168 13653 NA 26.6 19.5 NA 

Extent to Which Objective 2.1 Was Attained  
 
Although a cause and effect relationship between the NC SIP activities/outcomes and the 
decreases in the percentage of special education teachers teaching out of field cannot be 
demonstrated, these results do demonstrate that progress is being made toward the objective of 
reducing the number of special education teachers teaching out of field to 5% or less. 
 
Objective 2.2: Decrease to 10% the percentage of special education administrators 
working without appropriate certification. 
 
Objective 2.2 – Strategies 
 
Second and Third Year Strategies 
 
Strategy 1. Revise Best Practices training materials developed for Goal 1 to use in training 
Special Education Program Directors in Best Practices curriculum approaches.  
Strategy 2. Schedule and conduct series of training observations at the Best Practices Centers 
for Special Education Program Directors.  
Strategy 3. Develop a series of portfolio products to be produced by Special Education Program 
Directors to demonstrate leadership competencies. 
Strategy 4. Implement the development of portfolio products by Special Education Program 
Directors to demonstrate leadership competencies.  
Strategy 5. Evaluate effectiveness of Objective 2.2 strategies and activities 
 
Objective 2.2 - Project Activities During the Third Year of the Project 
 
The project activities devoted to the pursuit of this objective overlap with the project activities 
presented for Objective 1.2. earlier in the report. The reader is referred to pages 19 for a 
description of the project activities associated with decreasing the percentage of special 
education administrators working without an appropriate professional certificate.  
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Objective 2.2 - Accomplishments and Outcomes  
 
The summary of accomplishments and outcomes for this objective is similar to the 
accomplishments and outcomes indicated for Objective 1.2 earlier. 
 
In the third year of the project thirty-five new exceptional children program administrators 
completed the 135 contact hours for leadership training.  The training included several NC SIP 
training activities for special education leadership personnel developing an understanding of the 
NC SIP Best Practices curriculum in reading, mathematics and positive behavior supports.  
Research-validated instructional procedures for developing basic skills of students with 
disabilities have been included in leadership workshops and made available to leadership 
personnel.  
 
Extent to Which Objective 2.2 Was Attained  
 
This objective has been attained. The percentage of Exceptional Children Administrators 
working without an appropriate license has decreased to 2.5%.  The NC SIP project will 
continue to focus on increasing the directors’ knowledge and understanding of research-
validated instructional practices for students with disabilities and using the principles emerging 
from the research results to guide their curriculum and instruction decision-making.  
 
Objective 2.3: Increase the number of new teachers entering the field of Special Education 
in North Carolina through initial entry and/or lateral entry. 
 
Objective 2.3 - Strategies  
 
First and Second Year Strategies 
 
Strategy 1. Establish a recruitment campaign targeting college graduates with undergraduate 
majors in fields associated with special needs individuals, such as Psychology and Human 
Resources Development. 
Strategy 2. Create widespread access to, and improve quality of, coursework leading to 
certification in a variety of areas of teaching students with disabilities. 
Strategy 3. Establish incentives for retaining experienced teachers of students with disabilities 
in cooperation with the NCDPI and the Excellent Schools Act. 
Strategy 4. Evaluate effectiveness of Goal 2 strategies and activities 

Objective 2.3 - Project Activities 
 
First Three Year of Activities 
 
The strategies and activities conducted during the first three years of the project to attain 
Objective 2.3 overlap with those strategies and activities presented for Objective 2.1 and they 
will not be repeated here. The reader is referred to page 26 for  a report on these activities. As 
indicated in the discussion of activities for Objective 2.1, several types of activities have been 
undertaken during the third year of the project in pursuit of improving the quality of teachers 
and increasing the numbers of teachers entering the field. 
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Objective 2.3 - Accomplishments and Outcomes  
 
The accomplishments and outcomes during the first three years of the project supporting the 
attainment of Objective 2.3 are basically the same accomplishments and outcomes summarized 
for Objective 2.1 and they will not be repeated here. The reader is referred to page 30 for a 
report on the accomplishments and outcomes. 
 
Extent to Which Objective 2.3 Was Attained 
 
The project is on track for attaining this objective.  Data have been collected indicating the 
decreasing trend toward a lower percentage of teachers in special education who are teaching 
out of field.  These data and can be found on page 31 in Table 10. Although progress is being 
made in the implementation of strategies to address Objective 2.3, this objective has not been 
attained to date. 
 

Goal 3: Increase Graduation Rates and Decrease Drop Out Rates 
    
Objective 3.1 : Increase teacher competencies in the use of positive behavioral supports. 
  
Objective 3.1 - First Year Project Strategies in Approved Application 
 
Second and Third Year Strategies 
 
Strategy 5. Training of LEA trainers and teacher education faculties. 
Strategy 6. Training of pre-service special education teachers in university training  programs.   
Strategy 7. Training of special education teachers through LEA staff development programs.  
Strategy 8. Evaluate effectiveness of Objective 3.1 strategies and activities. 
 
Objective 3.1 - Project Activities 
 
The project activities devoted to attainment of this objective were described earlier under 
Objective 1.1 beginning on page 3. 
  
Objective 3.1 - Accomplishments and Outcomes 
 
The project accomplishments and outcomes for this objective were described earlier under 
Objective 1.1 in the section discussing the accomplishments and outcomes for the Positive 
Behavioral Support Center beginning on page 10. 
 
Extent to Which Objective 3.1 Was Attained  
 
Evidence that the NC SIP project is continuing to meet Objective 3.1 can be seen in the 
outcomes presented under Objective 1.1.  In the targeted schools suspensions and discipline 
referrals are decreasing, the number of students identified as BED is decreasing, school 
attendance is increasing, and school climate has improved significantly. 
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Objective 3.2: Decrease the dropout rate of students with disabilities from the current rate 
of approximately 50% of students with disabilities exiting schools to a rate no larger than 
25% of students with disabilities exiting schools.  
 
Objective 3.3: Increase the graduation rate of students with disabilities from the current 
rate of approximately 48% of students with disabilities exiting schools to a rate at least 
75% of students exiting schools across the five years of the project. 
 
Objectives 3.2 and 3.3. - First Year Project Strategies in Approved Application 
 
First and Second and Third Year Strategies 
 
Strategy 1. Activities conducted to attain Objective 1.1 will also be used to attain Objectives 3.1 
and 3.2.  Students demonstrating grade level academic performance are more likely to graduate 
and less likely to drop out of school. 
Strategy 2. Activities conducted to attain Objective 1.2 will also be used to attain Objectives 3.1 
and 3.2.  The improved quality of teachers and higher teacher expectations will impact 
positively on students’ interest and ability to stay in school and to graduate. 
Strategy 3. Activities conducted to attain Objective 1.3 will also be used to attain Objectives 3.1 
and 3.2.  The improvement in leadership personnel knowledge of special needs students and 
effective curriculum approaches will impact positively on students’ interest and ability to stay in 
school and to graduate. 
Strategy 4. Evaluate effectiveness of Goal 3 strategies and activities. 

Objectives 3.2 and 3.3 – Project Activities 
 
As indicated in the approved application, the strategies used to attain Objectives 3.2 and 3.3 are 
identical to the strategies used to address Objectives 1.1, 1.2 and 1.3.  The quality of instruction, 
and leadership and the ability of students to meet success will impact significantly on the 
percentage of students completing school. Rather than duplicating the discussion of project 
activities undertaken during the first project year, the reviewer is referred to the section of this 
report that begins on page 3. 
 
Objectives 3.2 and 3.3 – Accomplishments and Outcomes 
 
The reviewer is referred to pages 3-23 for a discussion of the accomplishments and outcomes in 
working toward the attainment of Objectives 3.2 and 3.3.   
 
The North Carolina Department of Public Instruction currently collects data on student dropouts 
and graduation across all school systems.  Table 12 below shows the number of students who 
dropped out of school in the ten school districts where the project has located Best Practice 
Centers during the first two years of the project.    

 
 
 
 

Table 11: Exceptional Children Student Drop Outs   
Across School Systems with NC SIP Centers 
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1999-2000—2000-2002 
 

NC SIP Centers Number of Students with Disabilities That 
Dropped Out 

       99-00             00-01             01-02 
Cumberland 149 157 146 
Durham 90 25 66 
Montgomery 10 23 10 
Northampton 21 13 12 
Onslow 52 65 67 
Rockingham 48 48 40 
Transylvania 14 13 1 
Wake 153 114 226 
Watauga 10 13 12 
Total 547 471 580 

 
As can be seen in Table 11 there has been a substantial reduction in the number of students with 
disabilities who dropped out of the school systems in which the NC SIP projects are located 
from the 1999-2000 school year to the 2000-2001 school year.  However, the total number of 
students who dropped out during the 2001-2002 school year increased substantially.  This 
increase is due almost totally to a large increase in the number of students dropping out in one 
large school system-Wake County Schools.  Six of the Centers show decreases in their drop out 
rates.  At this time a decrease or an increase in the number of students who dropped out of 
school can not be linked to the project activities in a cause and effect relationship using these 
data.  Much of the NC SIP instruction, particularly in improving reading, takes place years 
before the choice of dropping out is available to students and therefore any impact on 
incidences of drop out will be delayed for several years.  Also, it should be noted that in the 
larger school system, the NC SIP instructional programs impact on 0nly on a small portion of 
the total population of the students with disabilities in the district.  Next year the data collection 
for this objective will be revised to look at drop of incidences among students with disabilities 
that have had the benefit of the NC SIP instructional programs.  
 
Extent to Which Objectives 3.2 and 3.3 Were Attained 
 
Objectives 3.2 and 3.3 are long term objectives for the project and clear evidence of the extent 
to which these objective have been attained will not be available until later in the project.  
Program structures and procedures to support the attainment of these objectives have been 
developed.  The assumption underlying these objectives is that widespread improvement in 
instruction in basic skill areas and the widespread use of positive behavioral supports will have 
an impact on the graduation and drop out rates of students with disabilities enrolled in the 
standard curriculum.  Additional data collection is needed to determine the extent that these 
objectives are met by the project. 
 
Objective 3.4: Decrease the yearly rates of suspension, expulsion, and absence by 5% per 
year in years two through five of the project. 
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Objective 3.5: Establish a uniform method across school districts to develop a reliable, 
valid, and timely system of collection of suspension, expulsion, and absence data. 
 
Objective 3.4 – First, Second and Third Year Project Strategies 
Strategy 1. Establish a uniform method, across school districts, to develop a reliable, valid, and 
timely system for the collection of suspension, expulsion, and absence data to establish a 
baseline and yearly benchmarks. 
Strategy 2. Establish standards and an accountability system for suspensions, expulsions, and 
absences, and provide rewards to systems meeting the standards.  
 Strategy 3. Use program activities for objective 3.1 (see above) to impact on objective 3.4.  
Strategy 4. Evaluate effectiveness of Objective 3.4 strategies and activities. 
 
Objective 3.5 – First, Second and Third Year Project Strategies 
Strategy 1. Review current database and data collection procedures. 
Strategy 2. Design data collection approach, instruments, and procedures. 
Strategy 3. Pilot the revised data collection process.  
Strategy 4. Train LEA personnel in the use of the data collection procedures. 
Strategy 5 Implement, across school districts, the revised data collection system.  
 
Objective 3.4 and 3.5 - Project Activities 
 
The project’s strategies for Objectives 3.4 and 3.5 are similar and overlapping and therefore 
these two objectives are grouped together for reporting purposes.  As indicated in the approved 
application, the strategies used to attain Objectives 3.4 are identical to the strategies used to 
address Objectives 1.1, 1.2 and 1.3. Rather than duplicating the discussion of project activities 
undertaken during the third year of the project, the reviewer is referred to the section of the 
report that begins on page 3.   
 
Strategies 1 and 2 associated with this objective relate to the development of an evaluation and 
accountability system to measure and report progress made statewide and in the Best Practice 
Centers’ school districts on the reduction of the yearly rates of suspensions, expulsions, and 
absences.  During the second year of the project a data collection system was established and 
piloted by the Positive Behavioral Support Best Practice Center in the Durham Public Schools.  
Data has been collected to provide feedback on the effectiveness of the school wide positive 
behavioral support model developed and implemented at the Oak Grove Elementary School in 
Durham.  These data are reported beginning on page 10 and include end of year data on (a) 
number of suspensions, (b) discipline referrals, (c) number of exceptional children being served 
across categories, (d) attendance, (e) referrals to the student assistance program, and (f) student 
achievement.  The Department of Public Instruction is in the process of implementing a 
statewide data collection system, which will include most of the types of data listed above.  It is 
anticipated that the NC SIP project will be able to use this data system in preparation of the next 
two annual performance reports. 
 
 
 
 
 
Objectives 3.4 and 3.5 - Accomplishments and Outcomes 
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A data collection system that includes an annual collection of suspension, expulsion, and 
absence data that can be disaggregated to focus on students with disabilities has been field 
tested and will be operational next year. 

 
Extent to Which Objectives 3.4 and 3.5 Were Attained 
 
To date this objective has not been attained.  Definite progress has been made in establishing a 
data collection and analysis system to measure the reduction of inappropriate behavior in the 
project schools.  A data collection system has been field tested successfully.  It is anticipated 
that statewide data will be available to analyze and include in next years annual performance 
report. 
 
 

Goal 4: Improve Parent Satisfaction with, and Support of, School Services 
    
The three objectives addressing Goal 4 will be reported on together because of the similar 
nature of the objectives.  
 
Objective 4.1: Increase parent involvement with their own children/students, teachers, 
and school system. 
 
Objective 4.2: Increase parent inclusion in program planning, implementation, and 
evaluation to 100% inclusion in all partnership decision-making events. 
 
Objective 4.3:  Establish reliable and valid procedures for the collection of parent 
satisfaction data, and use this data to establish a baseline of benchmarks by the end of the 
first year of the project. 
 
Second and Third Year Strategies 
 
Strategy 2. Plan and develop a workshop for parents in Best Practice Centers schools and school 
districts to provide training for parents.  Topics will include (a) Skills for participation on school 
advisory committees, (b) Personal skills for establishing trust and clear communications, and  
(c) Decision-making for improving results for students with disabilities. 
Strategy 3. Train selected members of local community parent groups to become trainers of 
parents for the State Improvement Partnership parent support and training programs.   
Strategy 4. Conduct training using regional workshops and community-based workshop 
provided by parent trainers 
Strategy 5. Evaluate the effectiveness of the strategies and activities. 
 
Project Activities During Year Three 
 
During the third project year two major areas of activities were conducted to address the three 
objectives under Goal 4, (a) a comprehensive program of activities implemented by the North 
Carolina Exceptional Children’s Assistance Center, and (b) the development and 
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implementation of procedures to document parent involvement activities and to collect data to 
measure parent satisfaction across the NC SIP network of school programs. 
 
ECAC Program Activities 
 
The Exceptional Children’s Assistance Center Performance Report for year three can be found 
in the appendix of this report.  Below, the activity highlights are summarized from the report. 
 

• Literacy Workshops: Eight literacy workshops were planned, four were conducted, and 
three scheduled for later in the year. 

 
• Parent Workshops on Positive Behavior Supports have been planned and schedules for 

conducting the workshops are being established. 
 

• Technical Assistance for Working with Parents:  All but one of the NC SIP network 
sites have had a technical assistance site visit that covered basic literacy information 
needs of parents and development of meaningful partnerships with parents. 

 
• Technical Assistance on Positive Behavior Supports: All PBS sites have had technical 

assistance visits on the topic of developing parent understanding of the procedures and 
benefits in establishing positive behavior support systems in their child’s school.  

 
• Newsline Newsletter: ECAC has distributed over 46,000 copies of the Newsline 

newsletter featuring articles on reading improvement have been distributed to parents 
and other advocates.  Materials Development and Distribution: Work has been 
conducted on the development of an information video on Algebraic Thinking to be 
used to provide information for parents.  The video should be completed in 2004.   

 
• Presentations:  A presentation on parent involvement was made the Department of 

Public Instruction’s Comprehensive School Reform Conference. Also, a literacy 
presentation was made to the Title 1 Directors in the state. 

 
Evaluation of Parent Satisfaction 
 
A parent satisfaction evaluation plan was developed and implemented during the year.  
The plan includes specific evaluation procedures to be undertaken to evaluate the 
effectiveness of the project’s parent involvement component.  The end of year collection 
of data is currently underway.  Two strategies are being employed to conduct the 
evaluation of each Center’s parent component: (1) measuring the parent satisfaction with 
the project’s efforts and (2) documenting the parent activities that have been conducted in 
each of the centers.  
 
The NC SIP Parent Satisfaction Questionnaire (See copy in the appendix) was developed 
and made available to each of the project’s centers. The questionnaire has seven 
questions, which assess parental satisfaction with the NC SIP project.  The parent 
satisfaction data will be reported in next year’s annual report.  
 



                                                       The North Carolina State Improvement Grant 39

In addition to the satisfaction data, NC SIP is collecting information for documentation of  
each Center’s Parent Activities to include: 
 
Parent Meetings: Dates, locations, topics addressed, leaders/presenters, and number of 
parents attending 
 
Individual Parent Meetings: Number of meetings and topics addressed. 
 
Written Communications: Examples and number of written communication, such as: 
newsletters, announcements, notices, reports, etc. 
 
Other Events: Summary of other parent involvement activities that took place which do not 
fit into the above categories. 
 
Accomplishments and Outcomes 
 
To summarize, two major accomplishments have been achieved.  First, the NC SIP project 
continues to provide assistance to NC SIP projects and statewide assistance to parents through 
the services of the Exceptional Children’s Assistance Center. Each year thousands of parents 
and teachers are provided information.  Second, a parent satisfaction evaluation system has been 
developed and implemented.  
 
Extent to Which the Goal 4 Objectives 4.1 Have Been Attained 
 
Objective 4.1: Increased parent involvement with their own children/students, teachers, and 
school system.  This objective has been attained through the ECAC and Best Practice Centers 
efforts. 
 
Objective 4.2: Increased parent inclusion in program planning, implementation, and evaluation 
to 100% inclusion in all partnership decision-making events.  It is assumed that there has been 
an increase in the inclusion of parents across the objective areas. However, objective data has 
not been collected to measure this objective to date.   The results of the parent satisfaction 
questionnaire will provide information to address the attainment of this objective.   
 
Objective 4.3:  Establish reliable and valid procedures for the collection of parent satisfaction 
data, and use this data to establish a baseline of benchmarks by the end of the first year of the 
project.  This objective has been attained with the development and implementation of the 
parent satisfaction questionnaire. 
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NORTH CAROLINA DEPARTMENT OF PUBLIC INSTRUCTION 
EXCEPTIONAL CHILDREN 

May 31, 2003 
 

NC SIP PROJECT BUDGET 
 
 

 BUDGET CATEGORIES ANNUAL 
APPROVED 

YTD 
EXPENDED 

YTD 
BALANCE 

A. Personnel 0 0 0 
B. Fringe 0 0 0 
C. Travel 65,436 3,653 61,801 
D. Equipment 0 0 0 
E. Supplies 3,860 378 3,482 
F. Contractual 2,112,663 1,181,976 930,687 
G. Construction 0 0 0 
H. Other 176,459 161,469 14,990 
I. Total Direct Costs (Line A-H) 2,358,418 1,347,458 1,010,960 
J. Indirect Costs 54,016 18,468 35,548 
K. Training Stipends 0 0 0 
L. Total Expenditures (Lines A-K) 2,412,434 1,365,926 1,046,508 

 
Balance of funds committed to tuition for teachers taking courses to meet license 
requirements in Special Education, Summer Institutes and Leadership Training.  All 
funds are accounted for and the rate of expenditures is in alignment with the projected 
project activities. 
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APPENDIX A 
 

BEST PRACTICE CENTERS PROGRAM DESCRIPTIONS 
 

 
 

APPENDIX B 
 

RESEARCH TO PRACTICE WORKSHOP AGENDAS 
NETWORK MEETING AGENDAS 

 
 
 
 
 

APPENDIX C 
 

EVALUATION DATA COLLECTION FORMS 
 

 
 

 
 

APPENDIX E 
 

PARENT INVOLVEMENT RESOURCE MATERIALS 
 


	II. Executive Summary
	CENTER
	Teachers
	Teachers
	Students
	Students
	Cohort
	Number of
	Certified *
	Carrabus County
	Caswell County

	Summary of Activities During the First and Second Years
	Third Year Activities
	Algebraic Thinking –
	
	
	School



	Reidsville Middle School

	As can be seen in the tables above, the teachers’
	Reduction of Suspensions
	ECP Headcount
	Academic Performance
	Attendance
	
	
	
	The data collected during the 2001-2002 school ye
	Data collection for the 2001-2002 school year was not completed until the summer of 2002.  Using the SAS JMP data analysis software program the data were analyzed and during the fall of 2002 the report entitled Evaluation Report: Effectiveness of the Nor



	Note: North Carolina data represent student populations that changed from 2001 to 2002.  The NC SIP data represent the same students from 2001 to 2002.
	Course
	NC SIP Centers
	Number of Students with Disabilities That Dropped Out
	99-00             00-01             01-02

	APPENDIX A

